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. ABSTRACT

This report summarizes ‘the procedures and- outcomes -of -the Sprlng, 1971

. "tryout of the SWRL Second- Grade Composition- Skills Program in- flve

[~ i -

7 classrooms in a large, Southern California school district. Pupils in
thése.ciasses,and,pupils in foor comparable -control classés -had -parti-

‘cipated in -the 1970 trycut of,Ehe—FirétéGrade—CQmPOSitioﬁiSkiIIS—Program,

Pupil performance -data and teacher reactions are included.
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1971 TRYOUT OF THE SECOND-GRADE COMPOSITION SKILLS EXERCISES

This report summarizes the procedures and outcomes of the 1971

I'd

classroom tryout of the SWRL Second~Grade Composition- Skills Exercises,
. B -~ 7 N

a series of sequenced writing Yessons for second graders who haye com-

pleted the SWRL First-Grade Composition Skills Exercises. The purpose.

of the tryout was to identify approprlate writing outcomes for the

second-grade level and to evaluate pfototype lessons and procedures

; .
deVeloped to obtaln these outcomes. From .this tryout recommendatlons
"y ' . -

- for—peV£sionS—of both the First-Grade'and:Second-GnadefCoﬁpoSitioﬁ

' Skills Exercises were obtained.

%
-% ¢

Y

'PROCEDURES:

IrYoutrﬁoPu}etion i

Four second-grade élasées'were chosen to participate in the 1971

‘Second-Grfade :Composition Skills tryout. -Each class was from a: suburban

“school in a large, metropolitan school district endzhad—pgeviously

e - .« . .7

participated in the‘SWRL’First-Grade Composition*Skilis~ttyout during

. 1970, Four other comparable second-grade classes that had also parti=-

c1pated in: the First-Grade Composition Skills tryout were designated

N

. , ) S
fox comparison.purposes,- . >

Instructional -Outcomes

‘The First-Grade Compositioh'SkiIIs—ﬁxefcises:ﬁad—beeh successful
in getting the—chiIdren*to Write, and by'the—éhdfof—the,pfognéhfthe

ch11dren wrote descriptlve stories that were three times ‘as long as-

-

,uon:progrem,ﬁlrstsgraders. (See ‘Sullivan, Okada, and Nledermeyer, 1971.)

- .\. - - - R
T The authors wish to acknowledge the valuable assistance of Sue Baker

during the conduct -of the study. ) . 9




Materials
-about 30 minutes to complete. Accompanying each exercise was a legson .
‘summary for the:t@agher'which'iistgd,méterials and:-prccedures needed-

.each ‘week, The'teachéribriéfly intfoducédmghé lgsébnréﬁd—théﬁrghé

The. Femaining lessons were -designed to-be enjoyable writing -activities

. of -each of the 25 lessons is contained' in Appendix B.

"wéfd lists were given to the children. to facilitate/word variety and ‘

~ correct spelling. . . .

1

. /
The Second-Grade Exercises attempted to gét the children ,o-attgﬁﬁ more
5 .

to whatrtﬁey wrote and hOW‘they wrote it, Prototype lessbns.?ére

developed- to teach capitalization, puﬁ;tuatioh, sentengé structure,
and,bfoofréédingt At -the end of the program, the children ygre—egpectéd 4 ‘ CL
to make fewer technical erroréiin their writing,.'to plan out'their,ﬁpofies y
before writing, gnd to proofread and correct their writing. Specific 7

. 1
instructional outcomes for the program are listed in-Appendix A. _ﬁ;ﬂ

o " W A n o W i L ey

Lo L4 %

; ‘Iwenty-five prototype lessons were developed: for the:Sgcond-Gzédéx ‘-
3 : N

Program. Each 1e$§on~cbnéisted'bf—a prihtédfeerCise<Whigh required

©

b

“ A

for administering -that -lesson. Two-exercises were to- be administered

1 . _ B ) v
children -completed -the gxg;éise on :their own.

‘Half of the leésgns:weréfdesigngd—to introduce technical writing

concepts such as capitalization, punctuation, and sentence structure.
in which the cliildren applied the téchnical concepts. A description

The teachers also received a brief Teacherﬂs'Gdide Iisting general

procedures to be followed in the program (Appendix C):- Alphabetized
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. Sources _of Data

. "In January, the four tryout classes and the four control classes

were given a writing pretest. In la%e May, at the end of the tryout,

s

these same eight classes were administered a posttest similar in format
. to the pretest.  For eaéh test the children were asked to write‘oﬁt an
énding.'to an unfinished éto£y. CA cspy of the,p&stte;t is contained-
. " in Appendix. D.) W£én scoripg'&hé cémpléted stories,‘frequencyACOunfé
were made to obtain data on outcbmFs such'as bapitalization;-punctuation,

and sentence structure; Overall ﬁaéings were also independégtly obtained
) ' , i
from two judges. One judge was an English teacher and the other an
edié@r:and writer.of children's stories. ’
.Beé;use theitestéscoring:pfoceéures~invokvéd éagon§£&érablé amount ‘

; , of staff time, a. random s@ﬁpl’ewhﬁ children per class ;waé selected

. 7f6r.ané1ysis.,'(Aftér'séoring, oné~childawa§:de1eted'from each group-
‘ - _ .3 . )
becausé of no response on the posttest.) Thus, the final sample: of

\ ~

-students whose pretest and posttest writing performance was -analyzed:

cqnéiséed of 62 children (eight ghiidren—rqhdomiy selected from each

Pa—

of the four tryouts and four control classes less the two children pre-

viquslyimgﬂtioﬁed), To insu?é that j;dgeéihadaﬁo knowledge of treatment
. L
groups, tests of tryout and comparison children-were coded -and randomly
] =$equeﬁged ?rior’to scoring, éﬁfielations,of agreement ‘between the two
judgés:wgie—.SS or higher for all mea§ures taken- from the pretests and.

. -

(. yy s s .
posttests) including the subjective ratings.

i
In ;addition: to--the pupil performance data, information relevant ; !
. ’ to. the classroom: use of ﬁhe—va:tbus:prétotype lessons vas obtained from
: ‘ a teacher meeting held at the end of the tryout. At this meeting the
’ i
/
O " ‘ ®
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‘the. children made that particular -error;

}

teacher§ filled out a questionnaire and discussed each individual lesson

with a SWRL staff member, - - A ¥

Ag

o A
< RESULTS
. Pupil Performance Détal;
Table 1 presents the -pretest and posttest means for six of the 2

‘technical writing skills designed to- be Eaught—by the exercises and for

thngVerall_Quality ratings assigned by.the judges. Since most of the
‘scores indicate various types of writing errors; lower scores.should be
intérpreted as ;ndicatingifewe: errors -than -higher scores. . Also; for

purposes of interpretation, it §hgu1d'béanoted'that—sgéféq are proportions;
and‘-a- mean of 1.00 indicates that all children made a particylar error
in-all possible cases, whereas:a :score of zero would mean::that none of

From the data in Table 1, it may be seen that the :tryout -and comparison-

groups Were:qgite comparable .on-‘the pretest, -and qhat—tﬁe tryout group -
significantly outperformed the éompa;ison group onfthé-postteséifér only
three types of writing errors (not capiéaiizing:propérvnduns, not using.
quotation marks and not indenting first word o% Eféfbry)i ‘There were no-
éifféreﬁces<betweeﬁ~Chei;wo groups bn—not—capitaiizing*thg first word of
a sentence, not utilizing terminal punctuation and avoiding run-on
sentences-. The data—al$O—ind}catee§h§ﬁ while thé;e—w;s—g slight pretest
to~pos@test’impt6vgmgpt in the juaged quality of the writing for both

groups, there was no significant difference between the ‘two groups..

—Whenrlqoking at ‘the pretest and;postteSt;heags:foréthe tryout group-,

-only, it should: be noted thgt,gor only -two- of the measures (avdiding ™

-




Table 1
PRETEST AND POSTTEST- MEANS FOR TRYOUT AND COMPARISON CLASSES : .
) o TIryout Classes - Comparison Classes
Outcome Measured ' n  Pretest 'Posqgést n  Pretest Posttest
‘ X X X X
1. First word in sentence = - 31 .45 2% 31 4L .36
not ®apitalized
2. Terminal punctuation 31- .39 S .30 31 .38 (31 -
missing
3. ‘Sentences run together 3L .23 .18 31 - .23 .22
4, —Proﬁerrnouns—ﬁot' 28 .15 . ® .04% 28 = 11 W12 %
-capitalized. ' i
5.. Féfiedfto use -quotation- 27 1.00 .51% 26- ".60 ) ;;83
.marks for dialogue
:‘: B f : . i . . -
' 6. Failed to indent first 31 .81 L48% 31. .90 .81
: word of "story
7.. Overall quality rating 31 3.13 2,87 31 3.13 2,81

("5 lowest; "1" highest)

. > ‘9 «

% . o R i i - S

t-test indicated significant difference betwezen tryout and comparison groups..
N -

-]
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\, -
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run-on sentences and not capitalizing proper nouns) are the posttest
means below 0,20, 'i,e., the error occurred less than 20 percent of the

. S . i o S ol
t;de._ While there was pretest to posttest improvement on the remaining

types of errors, the posttest means indicate that these errors still
were present in the'tryout children's writing in unacceptable proportions.

Results of Teacher Meeting
- g

¥

y At a meeting with the four tryout teachers in late May, comments,

criticisms, and :suggestions were obtained rega:diﬁg,theiGrade-Iwo ’

Composition Skills'Exercises. In -general, :the -teachers -approved. of -the

" - “,\'\ -~
content .and: procedures-employed. Their primary objections concerned |

R

T “The- teachers stated that they would like to: see ‘the--program expanded such

a7 ‘that there were two. lessons to be admlnibtered each ‘week, for a total of

K

,;apprOXimately*SD lessons. 'Teacher commentS'and'suggestibns»regard;ng
;

each: of the-exercises are -contained in Appendix. E. Alé?/cohtained in

Appéndix E a:e—questionnaire responses by'teachers,thaihedvdutinghthe

meeting, These data will be useful when formulating program revisionms.

= : ~ DISCUSSION-

The*pupil;perfofmancerdata—gathered”frqm this . tryout indicateﬂghat

.

: the exercises were only moderately successful in promoting seIected’
- ® - . a,

writihg”skflls; Posttest means showed -that -the tryout childzen -outper-
formed comparlson -chiildren on:- onlﬁ ‘half- of -the techn1caf?writing skllls

measured. It was also found that tryout children were still maklng

er;ors~ohfthegposttest'more:thah—ZO'percent of the time for four*of—the

s

. T six skills. - _—

EMC“ | . & .

Aruitoxt provided by Eic:
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Two reasons may account iﬁ part, for these results., First, for
. ' /

;y/xf most of the skills assessed,onrthe’pretest and posttest, the children

received only one or two lessons dealing specifically with éach

\

skillr ,(See Appgndix A.) Thus, the children simply may not have

received enough instruction and direct practice to adequately learn

- 7 ‘ 7 4 , ] -
_lesson to lesson meant teachers- were required to provide much more ;
. 2

explapation and instruction than was required in the First-Grade Compo-
sition Skill Exercises, where the children could complete each exercise
withi-a minimum of tgachériaséistanée, (Seeé Sullivan, Okada, and:

. - e \

Niedermeyer, 1971.). If the second-grade exercises are going to rely

L eq - - L, o - I e
heavily on ‘teacher involvement in the future; more substantial teacher

1

|
i
each skill. Secondly, the fact that there was no sténdérdifofmat from : l

. training and more detailéd procedures will be-required.  , /

»
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>
APPENDIX A
_COMPOSITION® SKILLS EXERCISES: GRADE 2

“OUTCOMES.

—Tesson Number. . ’ vfbutcoﬁes

1, The children will make, fewer technical ‘errors of

the‘following types wien given a writing assignment *

T B a. Using sentence fragments.
5 be Inadequate spacing between words or sentences
5 ¢, Dividing words- at' the end of a line . v

d. Improperly punctuatégg senténces - .
(). Capital letter &t the beginning of a
-sénternce: .

e
\
|

\

9 21 (2) ‘Ending. punctuation marks
la (3)_:'Run=on.-géntences
. e, Capitalization errors
12 (1)~ Names: of pecple
12 (2)- Names -of pets or animal characters
12 \$3) Mr., Mrs, and Dr.
15 \ (4)- - Story titles : .
127 (5) ‘Using: capital Jetters inappropriately
15, 17, 22 £, Indenting paragra hs- - 3
16 8. Stringing sentenjes together with and's .and-
] .., sols- - - . ‘
21, 22 h. ' Tuproperly -puctuating dialog ‘ A
‘22'/ iw' Dividing a story-into- paragraphs . o
e .
2-25 . 2., When finished -with any writing assignment the chil=
\ \ o
- % dren will read over thei papers béfore turning ‘them- .
in, and will ‘make -correéctions, (For this ‘outcome, the
Cchildren will frequently/receive practice using -a
,proofing checklist.).
- ) \
\5525 \ 3. ‘When writing an assignment, the children will ‘use.
. ,—their\SWRL Word- Lists t& spell woxds,. -
.- i \.\‘ t - -
13-14} 18-19,. 4, When writing .a story, the ch11dren will.write out a )
23-25- 4 brief story plan before writing their -8tory out - in
N —detail \ .
1-25 . 5: By the enh of the progranm, the children will write

_Stories. tﬁgt'are judged: ‘better by a: panel of Judges.

* The ‘lesson number -listed for égch ‘type  of error indicates when- instruc~
‘tion was first introduced, Su‘sequent writing -and” proofing activities '
follow-up on. that initial inst uction.

\ . -

1




TN Then they ‘use: their Wotd' Lists éo find the\\\frect spelling_and ‘

/  APPENDIX B N C
) COMPOSITION SKILLS EXERCISES: GRADE 2 :
LESSON OUTLINE -~

Sentence Fragments ’ - ‘“di
y . . [ .
The children learn to identify senténce fragments and omit them' from
‘\gritten material by drawing a-line. through “incomplete sentences.
The written material is provided by SWRL in the form ‘of animal des<
criptions. . . 3 .
Writing Activity ) g
The children write a shot description amd, selected childien -are
asked to read their descriptions ‘to. the class. The” children -are -
asked ‘to read--over their writing and  either draw--a: line through any
sentence- fragments -or -add--the migging words to complete the sent ance,

~

Using :A’\djecti;ves N \ . S DU
,The- children fill in adjectives i to sentences to*make them mor .’_ .
detailed. : .7 .

'Writing,ﬁcgivity //// . . , . :

The children write a. description of an imaginary machine. They are N
asked to proof their -papers in the next Tesson.. s
Proofing Activity ‘ SN .
‘Using a proofing checklisb 4the children correct their own papers
from Lesson 4.\

Coo '

\ co. .

\, 1 -
The children Léarn how to find words in their "SWRL. Word- Lists /

Dictionary Practice.

\fthe page listing for given words.

'Using'Color'To:Describe - TN
ZGiven a- black. and white ‘circus picture, the children color the pic-,‘
‘ture and then:write a description of\the colored: picture; . -

e

Wri’ti‘h‘\g Activity B .

» The children writeg%'short autobiography and ‘then certain children

-are asked to read ‘their papers to the class, . .
i > . -7 B . - g . ,\.. R i




"14.

15,

16,

o : K e

Punctuéting'§entences*

The children practice beginning. sentences W1th a capital letter and
* ending seutences with a.period or a question mark, The first part

of the 1esson is a short fill-in activity, In the second. part of’

the- lesson, ‘the ch11dren write a pretend-newspaper interview-with.

* someone famous. ' ) ‘ s
5, . / . » . . M
10. *nProofinngétiyityé . . ] -
The children review the writing sk111s that they have 1earned by
. reading over a SWRL story -and looking for spec1f1c kinds of writing
mistakes.,
*L1.~——WfitingaAétivity - : . .=
N The children draw a make-believe ‘animal and: ... . write'a shortAeompoé
sition -about the life and: habits of -this an*mal >
iz, “Choftalekettérs' A ‘ .
The children practice -using -capital 1etters by filling 4in -words-
B in- a: story. i JINE!
: . , - \ . ) . /
13. ' Plannihg Out Stoty Endings. | , ‘ TN

In this: lesson: the" chi1dren are asked ‘to -plan out the -endings for
several unfinished stories, - The ch11dren write down -their 1deas
for endlngs in-one or -two: senteﬂces.‘ In ‘the next lesson, the ch11-

. dren- take an idea for an endlné and ‘write it out in deta11ed -story

form, ;

. o
‘Wrfting Activity V
- . R . - . ~

The childrerl write down -their ideéffor'anfending:to§an=unﬁinished
. -story. Then:-they write the endings:-out in detailed story form.

Indenting:Stories,andfcipftalizing Story Titles:

In -this- 1esson ‘the children- learn to indent the first word in a
composition--and- to ‘capitalize :the words in a story title., Then
'the§\write two -short .compostions- -about what :given- obJects miguL say
if they -could: talk. . '

Proofing Activity

-,
‘The childr::\sroof a SWRL

story and correct specific -kinds--of writing

\
1
errors (capitalizat\onlergors, run-on ‘sentences, and sentences strung \\
i\ ¢

together with ‘too many-.ang 8: and so's):,

~

4




Indénting Paragraphs - . . Lo ‘
The children learn how to indent and separate independent paragraphs.
Then “the .are asked to-write a short two<paragraph compoS1tion
'Elanning Out Stories ’

=~

In this lesson the children are -asked to plan -out entire’ stor1es
;given terminal goals ("How Victor Got A Blackeye' o r "Hew The Turtle
t A Shell") i The children write -down their story- pTans using -a
- sentences. In the -next lesson, -the ch11dren take a story lan
and: write it out in detailed. story form,

Writing Activity ¢ < S
- b L . -

The children briefly write a story plan for .a given topic ("How
Victor ‘Got A -Blac ceya'-etc,)., Then they ‘write out.the complete
story.. The- ch11d en. will proof their -stories. in: the -next lesson.

Proofing A¢ ,t’rv;i';y—

‘ a comprehensive proofing checKlist.

‘ \ 2L. ‘Exclamation-Mark an %iDiialog': N o ) "
l \ B ) ! /
. The -children practice using exclamation -marks -and‘-quotation marks .-
. lby[fllling in the- caitions for cartoon pictures. ‘o, : / \
. i/
" 22, Dialog f
[ )
The- ch11dren learn thuse ‘dialog in a story ‘by- filling in- quotations ,
in-.a-‘SWRL story, The!. children -are asked ‘to begin a new paragraph for .
-each new -spezker., i i . S
& \ . ' / )

!

23. Writing Activity

~ The -children- pLan ‘out the ending to--an unf1nished story. They are
asked to write out the1r idea for the ending in-one or ‘two sentences. .
Then: the children write out the end1ng in- deta11ed story form- u31§g -
-diaTog. “The children: are provided with a- comprehen31ve prooflng '
check11st to- uzﬁ for the ‘remaining lessons. -

<

24 ﬂerting;Activ* y ' 7 ) o
Z;

The class is provided with:a picture:-of -a cartoon ‘story hero-and:-a
1ist of adventures he had im make=believe -places. ‘Each child selects
-oné -of ‘the -topics: and: writes: out ‘the: story:about that incident in the-
-hero's 1life. The children are asked to write out -a ‘story: plan- ‘before

x




they actually begln writing their story.

3
Each story should contain

dialog. - . ' . VoS _
‘ 25, Writing Activity : |

£¥e class is gived a list of story t1t1es. Each child selects one
and write§ out a story plan, Then the -¢hildren write out their

stories using, dialog. As a supplementary activity, the ‘teacher -can
‘have the children rewrite ‘their stories in storybook format and have
‘them 111ustrate their .own story. e T
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n should ‘have encountered by -the- middle' of second--gra de.
«proV1ded for -each: child.

1
1

APPENDIX C

N

. 7 - .
- TEACHER'S -GUIDE

" SWRL SECOND-GRADE COMPOSITION SKILLS EXERCISES -
. The SWRL Second-Grade Composition Skills Exercises are a series of
lessons to develop -children's composition and writing skills. 'Some'_

- -

exercises arg deéigned»torteach specific composition skills such as punc-
v/ . ' . - N
tuation or capitalization. Other exercises. are geared to teach: the chil-

dren to write longer -and more varied--sentences using different,types of

descriptive words. Most of the -exercises -are writing -activities where

the children dpply ‘the composition concepts that :they have learned.

Lessons may be administered to small groups as well as to the-class as
- ‘ 7 l\ ‘

MATERIALS:

- : ) T

0049031k10n Skllls Exerclses

-

There are: 30 separate exercises ‘which: vary in content. TWo Jessons are
‘o ‘be -administered:-each week.. ‘Each: Tesson- requires. appro 1mate1y 30
minutes. The ‘teacher br1ef1y introduces- the 1esson and ‘then -the ch11dren
complete ‘the exercise -on -theit -own. o~

<

Lesson: Summaries ’ ﬁ . I

‘Accompanying’ each--exercise is a: lesson. summary- for- tne teacher, Tt Tists.
‘the specific materials and: procedures mneeded: for admlnlsterlng the: Tesson:

SWRL WOrd LlSt

\

“The ‘SWRL Word: Llst 1S an a1phabet1ca1 Tist of ‘the &ords ‘that -the ch11dren
A-word list is:

Its use should: reduce\t e number- -of spelwlng

errors- and:-allow the -children-:to -use & 1arger wf\{ing vocabulary.
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;procedufés are esséntial:

2)

,31ﬁéefthfszis;the~fifétsﬁiﬁe—SWRL:fsxtiyiﬁgfoutithé»$§ggng;qfad§:

Comp031tlon Skills Program, teacher ‘feedback - 1s needed ‘Please J§f:x§@ﬁi

1

‘ In order for the children to -derive the most benefit from these

composition- and writing activities, the following general -teacher

= , N s 7/

After introducing each lesson, circulate among the -children
when p0531b1e to help. those ‘who--are haV1ng d1ff1cu1ty

When a Writing assignment Has been collected, glance quickly
through each:-papers

‘When several children make the same ‘type of mistake :on:
Z,an -exercise, descrlbe the mlstake and.-how -to correct it
"‘to the entire group or -class immediately after you return

‘their papers. ALl children who made- the‘mrstake should

-Correct it on their papers:-at this ‘time.

2

: %.’;féi'ée-‘f'ridfhg individual children, ithe group,. of the -class:

zwhé’fi’é?;éi" ‘ﬁl’i,éy} -do--well '\fﬁt :an--exerc i’é e -

= Use w,llrwrltten or 1nterest1ng comp031taons ‘as-models--

- &

comments -and: suggestions- r1ght -on::the- Lesson Summaries -as- you use ‘thems

Note especially the following things:

- particular lessons or writing assignments: that the

children responded ‘to-and:-really seemed to- enjoy

. ;ﬁéitifcgléf' Tessons that were too--difficult for :the children -

instances: in.which :ithe instructions:-and: procedures for

ithe teacher -were- unclear -or- inSufficient

+ instances ‘when: ‘the ‘teacher generated additional
:activ1ties :or instruction.

~ »

GENERAL TEACHER PROCEDURES. : \'

«“




‘ APPENDIX D o )

“ - 1971 COMPOSITION SKILLS TEST .
W "SECOND-YEAR PROGRAM: . L
:MATERIALS oo - - ~

L1ned paper for each child
Pencil and eraser for each -child

?—ROCEDURES
. ,Admlnlster §hls ‘test to your entire class by following the script and
' ‘ procedures below. Sinde ‘this is .a test, please -do -not ‘provide -any
add1t10na1 aSSLStance ‘to the- ch11dren. : o

1. Read —t,he —un'f—lni,she.di story ‘to your class. for Fhe first time.

ii\\\ ' "T-am going to read to you . the begtnn@ng of a story
: , about Rex The Dtnosaur. L efr ac 'fuZZ' because you

Rex The D;%h’é,ﬁaur— .

Rex the dinmosaur wads standtng in a prehzstbrzc
pond chewing on a paim Zeaf when he saw a strange
yellow flower. He walked .over to the flover to get
a closer Look. )

Cohe

,I'wonder if this onwer s good to eat,™ he

sa%ﬁ to himself as he took a tiny bite.  Then all
sudden the, vatey in the pond started to -shake,
‘move! Rex knew something wae wrong. The water

é began to puZZ hzm under. s éi. -
% When he eame up out of the water; he Just "

: | couldn't believe what he Saw. "Where am I asked

§ §§ Rex. ., -

7 DYou are in my . swimming pooZ’" satd Rusty o ;

Sparks who was surprised to see a dimosaur .sud=
denly appear in hzs family "s backyard swimming
pool.

2. Eass -out the materials -and: then: read the ‘beginning: of ‘the story

again to: the -class:..
\

i

"I am going to read the beginning of the story to you
one more time. Listen carefully and thznk up a good
idea for the ending of this story..’

ot - -




3.

[
*

Have .the .children- begin writing. Do not help- them with their
story ideas, spelling, punctuation, etc. Just tell them to -do-
> ‘the best they can. Give ithem 20 minutes to write out their
-endings-, S . )

7"Now think up a good zaea for ending vh%& story about
Ry and Rusty. Then write out your endzng Put in

. slome thzngs Rex and Rusty might be saying to éach other

or-\to other people. Wrzte carefuZAy and aveZZ each
word as best as you cans.'
) 4;:2After 20-minutes, ‘have the- ch11dren 'stop writing and glve -them: , ’
flvﬂ minutes: to- proofread ‘their own- papers.. Whan you.-collect
-the-/papers;, please-make sure ‘that .each child's complete name
is--on-his’paper.: L ' \\ - :
‘ A - - 7 ’ .: - .
ﬂNbQZQiQp‘mri%fﬁgu I arm gozng to colec+ yo,r papers :
- e - R — - , u :i
. ; :
B
N\ “ :
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- 'SUMMARY OF TEACHER COMMENTS -ON THE -LESSONS

‘Lesson 1: This was a. good lésson. However -the seal is really a - :

sea llon. Sea Tions: perform; seals -do-not perform. The
children liave learned: this 4in class; ’

: ‘ Item 1 -on Page 3 - "He -(zebra) has--a long neck." Kids
: ’ ) -do- not think zebras ‘have a long meck, This -association.
is reserved for giraffes. : : .
‘Lesson .2: Kids enjoyed this lesson -a lot. However 1t is d1ff1cu1t

to-work -on -a--exercise: where the picture is on one Slde
-of -the paper and ‘the kids: write .on- the -back side -of .the-

. -page, -Can a new- format be- prOV1ded where ‘the klds don't
‘have to: f11p back .and forth? )

ome problem

Lesson 4:

Lesson: 5
/
‘Lesson 6
,,,,, )('
Lesson 7 4
\ - < r, %
- ’ - "i I .
)
. N z{) 4




Lesson 8: “The kids liked: writing about themselves: ‘The teachers
: felt :that -this was a good 1esson: -but! that all -the résponses:
o - BN -were- about the;same. One teacher sqid she read the papers

4 . .
. Lésson-9: The teachers thought ‘this was- a very good 1ésson. I askedﬂ‘
if -more 1nstruction ‘should:‘Have :beén: provided on ‘the usé-
. . -0f the—period and :the question mark. They responded ithat -
: ; this wasf nough, The interviéws: were & -big :success. ‘The
kids w0u1d:on1y wiite about real people. ‘One -child -wrote
-up-.an interview- w1th Pre31dent Nixon. The- teacher sent - |
the 1e son-:to: ‘the President -and:-the -¢lass then received
a repLy backGIrom Nixonts. staff,

Lesson: 15:




N

‘Lesson 16: ‘This--was a -good lesson.. I asked: if ‘too- much--content was
given in-one lesson. They felt. that it wou%d ‘have- ‘been:
‘better if And"%s-and So's had been given in--a: ‘separate lesson.
'They all felt ‘that more:,ork needed to be done on Run-ons

- .and: Sentence Strings.
lighter

Ethat the éereenedalinesrwould beébetter.im .

Lesson 17 'This was .a-cute: Lésson. ‘However it is ‘too--difficult to:-
o 'ask ‘the *kids to-write: three--paragraphs -at :this point.
The ch11dren do not know what & paragraph is Th,,program

Lesson: 18:
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__ TEACHER-QUESTIONNAIRE.
COMPOSITION SKILLS EXERCISES: GRADE 2

Part A ' . Lo

Administration Time
‘(High): Too = About Too-
5. iIib’fyg—,,r,f, %Righrti,ishiértf

‘Lesson. Number

1

2

£ N -

3

v




Part B: 4 .

I, “The program progresses ‘too rapidly for most’.
:children.
j
‘2, The children: enjoyed:‘the exercises. . -
- L R " : . -
3. The :exercises tbékft6D¥ﬁuéh<d¥é$§f6§ﬁaﬁimé; Q . 7ﬂm2 =
4. ~The wrlting ass1gnments were st1mu1ating for
ithe -chifldren,. . :

5,  The -children were -often-confused by the
1nstruct10ns. .




